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At @:3 o

UPPORT HAMPION RE

Suffolk SACRE - aiming to SUPPORT, ADVISE and CHAMPION RE Excellence



‘Where do | stand?’- an Introduction

In publishing ‘Where do | Stand?’, the Suffolk Agreed Syllabus for Religious Education
(2023-2028), Suffolk Standing Advisory Council on Religious Education (SACRE) wishes to:

e acknowledge the breadth and diversity of worldviews, religious and non-
religious, that pupils will encounter, and the ways these are lived out.

e establish an entitlement to excellent religious education for all pupils,
irrespective of type of school attended, social background, ability, gender,
culture, religion or personal worldview.

e promote continuity and coherence in RE in different phases of education
by setting out a curriculum linked throughout by three disciplines:
theology, human and social science, and philosophy.

¢ increase professional, parental and public understanding of RE as a
subject that underpins British values, enables informed debate on issues of
belief in a diverse society, and promotes the possibility of amicable
disagreement.

Suffolk SACRE chose the title ‘Where do | stand?’ for its new Agreed Syllabus to
encapsulate the notion that all humans have viewpoints, lenses through which they see
the world. In the RE classroom, pupils should be encouraged to understand that
‘everybody stands somewhere’ i.e. has a personal worldview which affects how they see
life, the world around them and other people!. This worldview may be related to a
particular religion or secular organisation; it may grow, develop and change over time.

‘Where do | stand?’ requires all pupils to think deeply about different religions and
worldviews, and the complexity and diversity of belief and practice which surround them.
It also requires discussion of ‘big’ questions, which provide space for all to draw on new
learning, to explain their own ideas, and to form, strengthen or refine these.

For support implementing the syllabus, contact Suffolk SACRE? or one of the national RE
organisations? and for C of E schools, the local Diocesan Adviser (i.e. for St
Edmundsbury and Ipswich Diocese, or Norwich Diocese).

Throughout the syllabus, there are questions to open up conversations about the nature
of RE and how the syllabus can be implemented. Such conversations will help schools
promote excellence in RE, benefitting pupils and increasing professional satisfaction.

e Choosing a title for an RE syllabus is not easy. Discuss the title ‘Where do
I stand?’ Make a list of the positive reasons for using it and another of
the pitfalls which might make it a poor choice. Compare the lists.

e Choosing a name for RE as a subject is not easy either. ‘Religion and
Worldviews’ is a new possibility. What do you think about this choice?

1 See ‘Nobody Stands Nowhere’, a short animation by Emily Downe and the Theos Think Tank.

2 See SACRE website: https://suffolklearning.com/sacre/

3 RE support is also available from https://www.natre.org.uk (National Association of Teachers of RE),
www.areiac.org.uk (Association of RE Advisers, Inspectors and Consultants) and www.reonline.org.uk .
4 Commission on Religious Education - Religion and Worldviews: The Way Forward. A National Plan for
RE. 2018 Religious Education Council of England and Wales. Available to download.
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What the Law says on Religious Education

All schools have a statutory obligation to teach Religious Education.

1. Religious Education is part of the basic educational entitlement for all pupils. It is
statutory for ALL schools but is not part of the National Curriculum.

2. Schools must provide RE for all registered pupils in full time education. This includes:
e reception classes, but not children in nurseries or playgroups
e school sixth forms, but not sixth form colleges®
e special schools, where pupils must receive RE as far as is practicable.

3. Variations in law® govern the nature of the RE taught depending on whether a school
is a community school, church or other voluntary school, academy or free school.

4. Community, foundation and voluntary controlled schools in Suffolk must teach RE
according to the current Suffolk Locally Agreed Syllabus i.e. they must follow the
syllabus requirements when they write, or adopt, an RE curriculum. Academies and
free schools may choose to use the Suffolk Agreed Syllabus.

5. Alocally agreed syllabus is a legal document. It must ‘reflect the fact that religious
traditions in Great Britain are, in the main, Christian, whilst taking account of the
teaching and practices of the other principal religions represented in Great Britain.””

6. An agreed syllabus must not be designed to convert pupils, or urge a particular
religion or religious belief on pupils.

7. Parents have a legal right to withdraw children from RE. They do not have to provide
a reason and schools must comply. Pupils may withdraw themselves at 18. Teachers
may withdraw from teaching RE, with certain exceptions in church schools.?

8. Schools must publish RE curriculum details by year group on their website.

9. Schools must provide an annual report to parents or carers giving brief particulars of
progress and achievements in all subjects, including RE.?

10. RE may be inspected in any school. In some schools this will be by Ofsted. In church
or other faith schools, a denominational inspection of RE is made on a regular basis.

e Are you clear about the legal requirements for RE in your school? What
changes do you need to make, if any? Who else needs to be aware of
requirements e.g. staff, parents, governors?

e Does the school website show the provision of RE for each year group? Is
there enough detail to show you are fulfilling requirements?

5 However, sixth form colleges must provide RE for those who wish to receive it.

5 For further details, see ‘Religious Education in English Schools: Non-Statutory Guidance 2010’
7 Education act 1996 Section 375 (3)

8 For further details, see ‘Religious Education in English Schools: Non-Statutory Guidance 2010’
9 Regulation 6, Education (Pupil Information) (England) Regulations 2005, S| 2005/1437



Thinking about the Purpose of Religious Education

It is widely acknowledged that the primary purpose of RE is to develop ‘religious literacy’, a
skill much needed given the vast range of religious and secular worldviews in our global
society. Religious literacy may be defined as the ability to ‘hold balanced and well-
informed conversations about religion and belief’°.

‘Where do | stand?’ aims to develop religiously literate citizens who:

e possess rich knowledge of the beliefs of different religions and worldviews,
including how these may be differently interpreted or change over time.

e recognise that the ‘lived reality’!? of different religions and worldviews is complex
and diverse, and that generalities and assumptions must be treated with care.

e contribute constructively to debate about religious questions and shared human
concerns, using their understanding of religion and belief.

These educational aims for RE should be shared with all teaching staff and governors, and,
as far as possible, with pupils and their families. They reflect the underlying disciplines of
RE: theology, human and social science, and philosophy, which are discussed on p.6.

In order to achieve these central aims, the syllabus looks to its RE teachers to:

e provoke challenging questions about the ultimate meaning and purpose of life,
beliefs about God, the nature of reality, issues of right and wrong, and what it
means to be human.

e develop pupils’ understanding of the beliefs and teachings of Christianity and other
principal religions and worldviews in Britain, and their influence on the lives and
decisions of individuals, families, and communities.

e stimulate pupils’ curiosity about the diversity and impact of worldviews, religions,
beliefs, values and traditions, and develop their ability to learn from these.

e challenge pupils to reflect on, analyse, interpret and evaluate issues of truth, belief,
faith and ethics, and to communicate their own ideas and responses clearly, while
being sensitive to the worldviews of others.

e encourage pupils to develop their own sense of identity and belonging, and clarify
their own worldview, enabling them to flourish individually as responsible citizens
in a plural society, and in a wider global community.

e prepare pupils for adult life and employment, encouraging sensitivity to those
whose beliefs differ, and seeking to combat prejudice and negative discrimination.

e What reasons would you find most convincing for Religious Education being
part of a broad and balanced curriculum?

e What would you say in support of RE to a parent or colleague who would
prefer RE not to be in the curriculum or who can see no point to it?

10 As defined on the Balanced RE website: https://balancedre.org.uk/
11 “Lived reality’ refers to how a religion or worldview is lived out in practice rather than a stereotyped, or
textbook, version



Ensuring a Balanced Approach to Religious Education

For many years, RE teachers worked with a dual approach of ‘Learning about religion and
belief’ and ‘Learning from religion and belief’. Current research'? suggests RE in schools is
better presented as a blend of academic disciplines, in particular theology, human and social
science, and philosophy, and that, applied to learning in RE,
these provide a more balanced picture of religions and

worldviews, which in turn leads to better religious literacy.
Theology Philosophy
‘Where do | stand?' sets out an RE curriculum with these

disciplines in mind. The three disciplines are present in each
key stage but with the emphasis shifting slightly, so that

Human and
human and social science may be more obvious in the Early Social Science

Years and Key Stage 1, theology in Key Stage 2 and
philosophy in Key Stage 3.

Theology in RE involves enquiry into:

e Key beliefs / concepts of a religion or worldview, both distinctive and shared

e Sources of authority for religious beliefs e.g. sacred texts, religious leaders, divine
revelation

e Particular beliefs about God, humanity, life, and the nature of an after-life

e Differences in interpretation of key beliefs and changes in religious belief across
time / culture

Human and Social Science in RE involves exploration of:

e Different customs, celebrations and rituals based on religious and secular beliefs

e The influence of sacred texts and religious leaders on communities

e Diverse interpretations of religious practices in different societies locally and
globally, and at different times

e Moral, ethical and practical lifestyle choices based on secular or religious
worldviews

Philosophy in RE involves engagement with:

e Ultimate questions of truth, morality, purpose and meaning in life

e Questions arising from religious and secular standpoints, texts or customs

e Conflicting answers offered by religious and non-religious groups and individuals
e Changes in questions / answers over time and across societies

e Which discipline do you feel most, or least, confident about teaching? Are
you clear how each discipline relates to RE?

e Which discipline dominates your current RE scheme? How can you
reconstruct it to ensure pupils receive a balanced RE programme?

12 Find out more about these three disciplines in RE on the ‘Balanced RE’ website: https://balancedre.org.uk/



https://balancedre.org.uk/

Developing Positive Attitudes in Religious Education

Acquiring knowledge of religious and secular worldviews is central to religious education,
but it is also vital that pupils develop positive attitudes if they are to ‘hold balanced and
well-informed conversations about religion and belief’. Pupils need to develop a positive
attitude to RE as a subject; in some schools, a change to the name on the timetable has
made a huge difference, but all teachers can work on developing engaging lessons.

Pupils also need practice in responding positively to those, in class and in wider society, who
have differing views and backgrounds. Teachers in every key stage should actively seek
opportunities to develop the following:

Self-awareness

feeling confident about sharing
their own beliefs and identity
without fear of ridicule or
embarrassment

developing a realistic, positive
sense of their own religious,
moral and spiritual ideas
recognising their uniqueness and
self-worth as human beings
becoming increasingly sensitive to
the impact of their ideas and
behaviour on other people

Respect for all

seeing the need to listen and be
sensitive to others’ feelings
being willing to learn from others,
even if their views differ

being ready to value difference
and diversity for the common
good

appreciating that some views are
not inclusive and that this raises
issues for individuals and society
being prepared to recognise and
acknowledge their own bias

Open-mindedness

being willing to learn and gain new
understanding

being able to engage respectfully in
debate about religious, moral or
spiritual questions

learning to disagree reasonably
without belittling or abusing others
going beyond surface impressions
distinguishing between opinions,
viewpoints and beliefs

Appreciation and wonder

e appreciating, and continuing to

develop a sense of wonder at, the
world in which they live
recognising that knowledge is
bounded by mystery

developing their imagination and
curiosity

developing a deep desire to ask,
and respond to, questions of
meaning and purpose

= o Think of practical examples of how each attitude might be encouraged in

lesson times. Would you change any of the attitudes?

e How important are these attitudes for a citizen in today’s world? Is RE
the only place in the curriculum to develop them?




Introduction to the Programmes of Study

General — The syllabus requires:

e aminimum time allowance for RE per year: KS1 — 36 hours, KS2 and 3 — 45 hours,
KS4 — 40 hours. In KS5, it is 15 hours over 2 years. Reception children should receive
the equivalent of 30 minutes a week.

e the details of RE taught in each year group to be published on the school website.

e teachers to encourage, and model, the following attitudes at each key stage: self-
awareness / respect for all / open-mindedness / appreciation and wonder (p.7).

Religions and Worldviews - The syllabus requires study of:
e Christianity in depth at each key stage to ‘reflect the fact that the religious traditions
in Great Britain are in the main Christian’ (Education Act 1988) and because it has
had most influence on the culture and history of British society. 3
e Other principal religions represented in Britain (Buddhism, Hinduism, Islam, Judaism
and Sikhism) but not all at equal depth or in each key stage.
e Secular worldviews or philosophies e.g. Humanism.

Other religious traditions (e.g. Baha’i, Jainism, Zoroastrianism), may be included once in
each key stage, especially where represented locally, but are not a requirement.

Disciplinary Structure - The syllabus draws on three disciplines underpinning RE (p.6):

e Theology - through the use of Systematic Enquiries focussing on specified beliefs or
concepts in different religions and worldviews.

e Human and Social Science - through the choice of examples of the ‘lived reality’ of
religions and worldviews (e.g. texts, teachings, community life, individual lifestyles)
to illustrate the origins and outworking of each belief or concept.

e Philosophy - through the use of ‘Big’ questions to frame the curriculum, and which
are discussed, employing the knowledge gained in systematic enquiries into religions
and worldviews, and using appropriate skills®*.

Systematic Enquiries - The syllabus requires:
e well-structured enquiries, which build on particular opportunities under the
headings: Engage, Enquire, Explore, Evaluate, Express and Extend. This applies
especially in EYFS and KS1-3, where the opportunities are listed.

Precise Questions - The syllabus requires:
e each enquiry to be led by a precise question, helping teachers clarify expected
outcomes and select sufficient, not excessive, content. Exemplars are provided.

Assessment Opportunities - The syllabus requires:
e all pupils to be assessed in RE. Schools must select a method of assessment which is
in line with school policy and reflects RE requirements.

Non-statutory Guidance - Where this is available, it is flagged up at each key stage.

13 More time is spent on Christianity to fulfil the statutory requirement. It does not suggest one religion or
worldview is more important than others.
1 For example, adapting methods employed in Philosophy for Children (P4C.com)



Entitlement to Religious Education in Reception

The Early Years Foundation Stage Framework (2021) sets the curriculum goals for children at
the end of the academic year in which they turn five i.e. Reception. Religious Education is
also a statutory requirement in Reception?®.

Reception staff should be encouraged by how well the two pieces of legislation complement
each other and by how this syllabus supports specific areas in the EYFS Framework. For
example, the Framework specifies:

“... children at the expected level of development will know some similarities and
differences between different religious and cultural communities in this country,
drawing on their experiences and what has been read in class.” Early Learning Goal:
People, Culture and Communities

The EYFS Framework, and its non-statutory guidance: Development Matters®, require
providers to foster children’s understanding of ‘our culturally and socially diverse world’. To
do this, providers encourage three and four year olds to explore the natural world, ask ‘I
wonder if’ questions, notice and develop positive attitudes to differences between people,
and celebrate cultural, religious and community events and experiences. Moving on into
Reception, teachers are encouraged to take children to places of worship and explain their
purpose, to engage with religious communities and their practices at appropriate times of
the year, helping children recognise that people have different beliefs and celebrate in
different ways. Teachers should also invite visitors from different religious and cultural
communities to share their experiences and help children build up a rich bank of vocabulary
to describe both their own lives and the lives of others. (Development Matters, p.110)

The Reception programme of study in ‘Where do | stand?’ picks up these threads in the
EYFS documentation. It offers a way to plan and deliver them in the classroom which links
with the RE curriculum in subsequent key stages and fosters continuity and progression.

In particular, it should be noted that an embryonic approach to
the three disciplines in RE is seen in the EYFS framework where:

e Children recognise that people have different beliefs.
(Theology) Theology | Philosophy

e Children are introduced to times, stories, places, etc.
which are special for different people (Human and Social
Science)

e Children explore and wonder at the world, asking ‘I
wonder’ questions. (Philosophy)

e Ask EYFS teachers to study the Reception programme of study for RE and
share other areas of the EYFS Framework which are mutually supportive.

e REis not a requirement in Nursery but aspects of RE are accessible and
valuable for these children. Map out some ideas from both the EYFS
documents and the Reception programme of study.

15 RE must be provided for all registered pupils in reception classes but excluding those in nursery classes.
16 Development Matters (DfE, revised July 2021)



Programme of Study for Reception

In Reception, schools must provide a minimum equivalent of 30 minutes of religious
education a week for all pupils. The RE element of their curriculum must be identifiable
and shown on the school website. All teachers must promote, and model, attitudes of
self-awareness, respect for all, open-mindedness, appreciation and wonder.

Religions and Worldviews
During Reception, pupils must begin their enquiries into:

e Christianity (6 enquiries’’, 1 each half-term)

All pupils are entitled to ENQUIRE into, and understand, the Christian underpinnings of the
school year and its heritage position in British culture. Systematic enquiries into
Christianity therefore form the basis of RE in Reception, following the seasons of the year.

e Other major religions or worldviews (6 encounters'®, 1 each half term)

All pupils are entitled to an initial ENCOUNTER with other major religions or worldviews
practised in Britain. Initial encounters will build on experience of pupils in a class and/or
reach beyond pupils’ experience to extend their knowledge and understanding.

Disciplinary Structure

Teachers must select!®, or design, systematic ENQUIRIES and initial ENCOUNTERS into the
religions or worldviews above which:

e include examples of the ‘lived reality’?° of a religion or worldview which reflect a
belief or concept. Examples must include a balance of story, celebration, and
practice®l. This ensures the enquiry or encounter is rooted in human and social
science.

e are related to an important belief or concept in a religion
or worldview. The beliefs or concepts required are
specified. This ensures the heart of the enquiry or
encounter is theological.

Philosophy

e support pupils as they wonder together about ‘big’
questions. Six ‘big’ questions must be asked in Reception;
these are specified and tied to particular terms. This
ensures the enquiry or encounter lays the groundwork for
philosophical thinking.

Systematic Enquiries / Initial Encounters

In each ENQUIRY, teachers must include opportunities for pupils to:

17 An ‘enquiry’ i.e. 5 or 6 sessions of 30 minutes, supported by elements of continuous provision.

18 An ‘encounter’ i.e. sharing a story or custom, preferably in the context of a child or family of the faith, in a
minimum 30 minute session, supported by an element of continuous provision.

1% Teachers may use or adapt units of work from published RE schemes or design their own.

20 ‘Lived reality’ i.e. how a religion or worldview is put into actual practice in daily life.

21See examples in Non-statutory guidance for Reception. See SACRE website:
https://suffolklearning.com/sacre/
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ENGAGE?> - handle a religious artefact, related to a celebration or practice, and
maybe belonging to a pupil, and wonder what it is
- enjoy a positive image of a religion or worldview e.g. through a story, art,

music, food, picture or video clip
talk about the Enquiry question and think about what they need to find
out, and how they can do this
use imaginative play or reflective storytelling to promote talk about a
relevant religious story or teaching, and be introduced to new vocabulary
- meet Christians who can share stories, special times or practices that

their own children would enjoy, maybe while on a visit to a local church
- talk about a festival and learn that people celebrate differently
- prepare and ask questions of Christians and others about things they do

as part of their way of life and compare these with their own experiences
- access activities in continuous provision which help understand a belief or
concept e.g. ‘rescuing’ activities (where the Enquiry focus is ‘salvation’)
use new vocabulary correctly in questions and answers about their
learning, including understanding the use of the word ‘God’ as a name
recreate stories, artefacts or customs that they have learnt about, sharing
them with others and talking about them
be encouraged to respond to the ‘big’ question for the term, to listen to
others carefully, and to help find more than one answer.

ENQUIRE

EXPLORE

EVALUATE

EXPRESS

EXTEND

In shorter ENCOUNTERS, teachers should draw on the opportunities above as appropriate.

Precise Questions

Teachers must frame a ‘rich and precise’ question?® for each ENQUIRY or ENCOUNTER; this
must clarify what learning about religion and worldviews is required.

Example: Why do some Christians perform nativity plays at Christmas? Not: What do people
do at Christmas?
Assessment Opportunities

Teachers must assess pupils’ progress in relation to learning:
e what people do as a result of their beliefs (Human and Social Science)
e what people believe and why (Theology)
e how people address ‘big’ questions (Philosophy)

The syllabus does not prescribe a specific method but expects schools to choose what is
appropriate to drive learning forward, and inform reporting to parents. See p.29.
Non-statutory Guidance

Teachers will find an outline scheme of work on the following page. This is not statutory.
More detailed suggestions of content can be found in the non-statutory guidance.?

22 The words on the left form the basis of an Enquiry Cycle. This is the expected form of planning.
23 See Ofsted Research review series: religious education — May 2021 p.12-13

24 Non-statutory guidance for Reception can be found on the SACRE website:
https://suffolklearning.com/sacre/
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Example of an outline scheme of work for Reception

Each half-term,
you MUST ask

one of the ‘Big’
Questions, but

first... ‘

Autumn 1
Big Question 1:

What does the word
‘God’ mean?

Autumn 2
Big Question 2:

Why are some people
revered?

Spring 1
Big Question 3:

Is it always easy to
help someone?

Spring 2
Big Question 4:

Does everyone need
some help?

Summer 1
Big Question 5:

Is every one of us
special?

Summer 2
Big Question 6:

What is really
important to do?

...do an ENQUIRY
into Christianity
of 5-6 sessions,
using Christian
seasons and their

underlying

beliefs

Christianity: Harvest
/ creation

e.g. Why is the word
‘God’ so important to
Christians? *

Christianity: Advent +
Christmas /
incarnation

e.g. Why do Christians
do nativity plays at
Christmas? *

Christianity: Lent /
salvation

e.g. How can we help
others when they
need it? *

Christianity: Easter /
salvation

e.g. Why do Christians
put a cross in an
Easter garden? *

Christianity: Whitsun
or Pentecost /
incarnation

e.g. What makes
every single person

unique and precious?
*

Christianity: Creation
/ stewardship

e.g. How can we care
for our wonderful
world? *

built on the
experience of a

e.g. What happens

e.qg. Why does xxxx

e.g. How does xxxxx’s

e.g. How does reading

e.g. What did xxxx

plus an initial Islam: Allah / prayer | Islam: prophet / Sikhism: courage / Buddhism: self- Hinduism: Raksha Judaism: Tu Bishvat /
E:fg,l::l,:r i‘:,l:,th e\g. Wiy do Muslims Khalifah (guardians) Sikh Diwali sacrifice / freedom Bandhan / protection | stewardship
using a custcg)m " | want to whisper e.g. Why did Prophet | e.g. How did Guru Har | e.g. What do e.g. How do Hindu e.g. Why do Jewish

g . ! ‘Allah’ in a baby’s Muhammad rescue Gobind rescue the 52 | Buddbhists learn from brothers and sisters children help plant
celebration or . .

. ear? some ants? princes? the Monkey King? show love? trees?

story, with a
belief '
focus
OR alternatively, | Christianity: worship | Hinduism: loyalty / Christianity: service / | Christianity: Bible / Humanism: one life / | Islam: Allah / prayer
an ENCOUNTER / God love Jesus guidance happiness

e.g. Why does xxxx’s
friends and family use

upil or family in when the xxxx family | and their family enjoy | mum and dad offer to | Bible story books and xxxxx wish for at | prayer mats every
5’ Iais e y go to their Orthodox the story of Rama and | help with the together help xxxx’s their baby brother’s day?
g church? Sita? Salvation Army? family? naming?
Notes:

Row 1 - Teachers must use the 6 ‘big’ questions in the terms specified. They should be discussed after the Enquiries and Encounters have taken place.

Row 2 - For Christianity, teachers must use the seasons and underlying beliefs specified but the questions are only suggestions. Non-statutory guidance on content can be found
on the SACRE website: https://suffolklearning.com/sacre/ The starred (*) Enquiry questions are written up as units of work in The Emmanuel Project (see Appendix 1).

Row 3 - Teachers seeking to build on experiences beyond the pupils’ own, should use the religions and focal beliefs mentioned but the questions are only suggestions.

OR Row 4 — Teachers wishing to build on experiences in class e.g. different Christian denominations, can use the examples to model their own questions as they get to know
their class and are able to ask parents for help.
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Programme of Study for Key Stage 1

At Key Stage 1, schools must provide a minimum of 36 hours of religious education a year
for all pupils. The scheme of work for each year must be accessible on the school website.
All teachers must promote, and model, attitudes of self-awareness, respect for all, open-
mindedness, appreciation and wonder.

Religions and Worldviews
During Key Stage 1, pupils must enquire into:

e Christianity (6 enquiries?>, 3 each year)?®

e Judaism (4 enquiries, 2 each year) and Islam (1 enquiry)

e one other religion or worldview (e.g. Buddhism, Sikhism, Hinduism or Humanism) as
chosen by the school and which may vary from year to year (1 enquiry)

Disciplinary Structure

Teachers must select, or design?’, ENQUIRIES into the religions or worldviews above which
reflect the disciplinary structure of the syllabus. Each enquiry must:

¢ include examples of the lived reality of the religion or worldview, which reflect a
selected belief or concept. Examples must include a balance of texts and stories,
community practices e.g. celebrations, and individual lifestyles e.g. food rules.?® This
ensures the enquiry is rooted in human and social science.

e unpack and illustrate an important belief or concept in
the religion or worldview. The beliefs or concepts
required are specified.?’ This ensures the heart of the
enquiry is theological.

Philosophy

¢ inform and support pupils as they talk about ‘big’
questions. Six ‘big’ questions are specified for KS1. This
ensures the enquiry is connected to philosophical
thinking.

Systematic Enquiries

In each ENQUIRY, teachers must plan opportunities for pupils to:
ENGAGE3® - draw on experiences which create a link / bridge to a religious belief or
concept e.g. personal experiences, or experiences in a story, film or picture

ENQUIRE - puzzle over an artefact or story which will lead into the Enquiry question
- consider the Enquiry question and ask what they need to find out and how
they could go about it

25 An enquiry should last about 5-6 hours, but allow time in the term to discuss the ‘big’ questions.

26 |n some Church schools, additional Christianity units may be used. Contact education@cofesuffolk.org.
27 Teachers may use or adapt Enquiries from published RE schemes or design their own.

28 Examples are provided in the Non-statutory guidance for Key Stage 1 on the SACRE website:
https://suffolklearning.com/sacre/

2 The beliefs or concepts are shown on the example of a scheme of work on p.15.

30 The words on the left form the basis of an Enquiry Cycle and show the required way of planning.
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EXPLORE

interact with, and ask questions about the meaning, origin, context or use

of stories, sayings, art or songs which express the belief or concept

- visit, sometimes virtually, places of worship focussing on artefacts, symbols
or celebrations, that express the belief or concept, and talk about these

- encounter children of faith practitioners3?, or other suitable visitors, to ask

about their personal religious practices and how they connect to beliefs

EVALUATE

recall important facts from their learning, using subject vocabulary
correctly e.g. believe, God, pray, celebrate
- ask whether they can answer the Enquiry question, sharing ideas as a class

EXPRESS share both their learning, and their own ideas, with others, through various

means e.g. writing, art, craft, dance, drama

EXTEND puzzle over the related ‘Big’ question together, collecting different ideas,
and learning to listen carefully to others
- make simple links between the ‘Big’ question and the beliefs and traditions

of people they have met /learned about

Precise Questions3?

Teachers must frame a ‘rich and precise’ question for each ENQUIRY; this must clarify what
learning about religions and worldviews is to take place. Whenever possible the questions
should include the name of the religion or worldview and the belief or concept.

Example: Why is learning to do mitzvot so important to Jewish families? Not: What do
Jewish families do?

Assessment Opportunities

Teachers must assess pupils’ progress in relation to learning:
e what people do as a result of their beliefs (Human and Social Science)
e what people believe and why (Theology)
e how people address ‘big’ questions (Philosophy)

The syllabus does not prescribe a specific method but expects schools to choose what is
appropriate to drive learning forward, and inform reporting to parents. See p.29.
Non-statutory Guidance

Teachers will find an outline scheme of work on the following page. The scheme is not
statutory BUT it shows the specified ‘Big’ questions and the required beliefs or concepts for
particular religions or worldviews.

More detailed suggestions of content for each religion or worldview can be found in the
Non-statutory guidance.??

31 For example, in books, DVD’s, internet clips, but also older pupils willing to share their beliefs / practices.
32 See Ofsted Research review series: religious education — May 2021 p.12-13
33 Non-statutory guidance for KS1 can be found on the SACRE website: https://suffolklearning.com/sacre/
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Example of an outline scheme of work for Key Stage 1

Term Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Year 1 Big Question 1: Is it important Big Question 2: Why do people Big Question 3: Should everyone
or ;ea’ to belong? celebrate? learn to pray?
Enquire Christianity Judaism Christianity Hinduism Judaism Christianity
into:

Enquiry church mitzvot resurrection devotion tefillah worship
focus:

Year 1 Big Question 4: What do people Big Question 5: Whoiisitrightto | Big Question 6: Can books and
or Year believe is follow? stories be good

B important? teachers?

Enquire Judaism Christianity Islam Christianity Judaism Christianity
into:

Enquiry teshuvah saviour compassion trust Torah parable
focus:

Notes: The ‘Big’ questions must be used as set; a Christianity Enquiry is required for each ‘big’ question and one other religion or worldview. Examples are

shown above and some alternatives below.

The belief or concept is also set and examples of precise Enquiry questions using these are found in Appendix 3. Teachers may also write their own
questions for their Enquiries. More questions and suggested content are in the Non-statutory guidance for KS1 on the SACRE website:

https://suffolklearning.com/sacre/

Alternative Enquiry choices:
e Year A Spring 2: Why do people celebrate? Christianity — Holy Spirit (Pentecost)
e Year A Summer 1: Should everyone learn to pray? Sikhism — simran (remembrance)
e Year B Autumn 1: What do people believe is important? Humanism — goodness
e Year B Spring 1: Who is it right to follow? Buddhism — metta (loving kindness)


https://suffolklearning.com/sacre/

Programme of Study for Key Stage 2

At Key Stage 2, schools must provide a minimum of 45 hours of religious education a year
for all pupils. The scheme of work for each year must be accessible on the school website.
All teachers must promote, and model, attitudes of self-awareness, respect for all, open-
mindedness, appreciation and wonder. 34

Religion and Worldviews

During Key Stage 2, pupils must enquire into:

Christianity (8 enquiries®, 2 in each year)3®
Islam and Hinduism (4 enquiries each, 1 in each year)
Judaism, Buddhism, Sikhism, Humanism (2 enquiries each)

Disciplinary Structure

Teachers must select, or design3’, ENQUIRIES into the religions or worldviews above which:

focus on an important belief or concept in a religion or
worldview. A choice of beliefs or concepts is specified.
This ensures the heart of the enquiry is theological.

Philosophy

include examples3? of the lived reality of the religion
or worldview. These must reflect the belief or concept
and draw on a balance of text, community practice
and individual lifestyle. This ensures the enquiry is
rooted in human and social science.

inform, and support, pupils’ discussion of a ‘big’ question. Eight ‘big’ questions are
specified for KS2. This ensures the enquiry is connected to philosophical thinking.

Systematic Enquiries

In each ENQUIRY, teachers must plan opportunities for pupils to:
ENGAGE - unpack a belief or concept, relating it to their own experience, things they

can understand or imagine
- encounter issues, events, artefacts, symbols or stories, which introduce the
belief or concept in its religious context, stimulating questions

ENQUIRE - discuss the Enquiry question, analysing its meaning and suggesting what is
needed to answer it
EXPLORE - study the origin of a belief in stories, texts, teachings, and discussing the

possibility of different interpretations
- investigate how a belief affects community practice, locally and further
afield, making use of visitors, visits, video and internet

3 See p.7 — Developing Positive Attitudes in Religious Education

%5 An enquiry should last 6-7 hours, allowing time to discuss the ‘big’ questions. One enquiry may be
replaced with another religion e.g. Bahai, Zoroastrianism, and may vary from year to year.

36 Church schools may teach more Christianity enquiries. Contact the Diocesan Schools’ Adviser.

37 Teachers may select, or adapt, units of work from published schemes or write their own.

38 Examples are given in the Non-statutory guidance on the SACRE website:
https://suffolklearning.com/sacre/
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- meet, in action and dialogue, a range of people to gain understanding of
the breadth, diversity and impact of a belief on different individuals
- talk to individuals to compare ‘lived reality’ to learning gained from other

sources
EVALUATE - use subject vocabulary, with confidence, and increasing accuracy in class
discussion, review and retrieval exercises
- demonstrate their learning in relation to the Enquiry question and
construct group or individual answers
EXPRESS - communicate their own and others’ insights into this belief or concept e.g.
through writing, art and design, music, dance, drama and ICT, and share
with a wider audience
EXTEND - draw on their growing knowledge of religion and worldviews to discuss the

related ‘Big’ question, reflecting on their own and others’ insights
- practise skills of debate, listening attentively, giving well-reasoned answers
and demonstrating respect for other opinions

Precise Questions®

Teachers must frame a ‘rich and precise’ question for each ENQUIRY; this must clarify what
learning about religions and worldviews is to take place. Whenever possible the questions
should include the name of the religion or worldview and the belief or concept.

Example: How do Sikhs put their beliefs about equality into practice? Not: What do Sikhs
believe?

Assessment Opportunities

Teachers must assess pupils’ progress in relation to learning:
e what people believe and why (Theology)
e what people do as a result of their beliefs (Human and Social Science)
e how people address ‘big’ questions (Philosophy)

The syllabus does not prescribe a specific method but expects the school to choose what is
appropriate to drive learning forward, and inform reporting to parents. See p.29.
Non-statutory Guidance

Teachers will find an outline scheme of work on the following page. This is not statutory.

More detailed suggestions of content for each religion or worldview can be found in the
non-statutory guidance.*°

39 See Ofsted Research review series: religious education — May 2021 p.12-13
40 Non-statutory guidance for KS2 can be found on the SACRE website: https://suffolklearning.com/sacre/
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Example of outline scheme of work for lower Key Stage 2

Term Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Y3 or4 Big Question 1: Big Question 1: Big Question 1: Big Question 2: Big Question 2: Big Question 2:
Big Do beliefs make any Do beliefs make any Do beliefs make any What beliefs drive What beliefs drive What beliefs drive
Questions difference to difference to difference to people to make a people to make a people to make a
someone’s life? someone’s life? someone’s life? difference in the difference in the difference in the
world? world? world?
Enquire into: Christianity Hinduism Islam Christianity Humanism Sikhism
Choose ONE of | Reconciliation, Karma or Samsara Submission or Salah | Kingdom of God, Morals or Reasoning | Guru or Waheguru
these as the Stewardship, or Sacrifice, or Creation
Enquiry focus: | Forgiveness
Y3 or4d Big Question 3: Big Question 3: Big Question 3: Big Question 4: Big Question 4: Big Question 4:
Big What makes some What makes some What makes some What beliefs bind a What beliefs bind a What beliefs bind a
. people an people an inspiration people an inspiration | community together? | community together? | community together?
Questions L
inspiration to to others? to others?
others?
Enquire into: Christianity Hinduism Islam Christianity Sikhism Judaism
Choose ONE of | Salvation, Dharma or Ahimsa Prophet or Unity, Body of Christ, | Equality or Sewa Covenant or Shabbat
these as the Conversion, or Messenger or Mission
Enquiry focus: Miracle
Notes:

e The ‘big’ questions must be used as set i.e. two in each year with three Enquiries feeding into each, one of which must be Christianity.
e The religions and worldviews allocated for the Enquiries follow the requirements for KS2. Other combinations are possible.
e ONE belief or concept must be chosen per Enquiry. Examples of Enquiry questions can be found in Appendix 4. Teachers may also write their own.

e Possible content for each Enquiry is detailed in the Non-statutory guidance for Key Stage 2. See the SACRE website https://suffolklearning.com/sacre/
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Example of outline scheme of work for upper Key Stage 2

Term Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Y5 or 6 Big Question 5: Big Question 5: Big Question 5: Big Question 6: Big Question 6: Big Question 6:
Big Where do people Where do people look | Where do people look | Are some things more | Are some things more | Are some things more
. look for answers to | for answers to life and | for answers to life and sacred than others? sacred than others? sacred than others?
Questions . . . .
life and living? living? living?
Enquire into: Christianity Hinduism Islam Christianity Buddhism Judaism
Choose ONE of | Gospel, Wisdom, or | Moksha or Artha Revelation or Eucharist, Pilgrim, or | Enlightenment or Kedusha (Holiness)
these as the Parable Sunnah Icon Buddharupa or Kotel
Enquiry focus:
Y50or 6 Big Question 7: Big Question 7: Big Question 7: Big Question 8: Big Question 8: Big Question 8:
Big Why are there so Why are there so Why are there so What are the best What are the best What are the best
Questions many different ideas | many different ideas many different ideas ways to think about ways to think about ways to think about
about God? about God? about God? living and dying? living and dying? living and dying?
Enquire into: Christianity Hinduism Islam Christianity Buddhism Humanism
Choose ONE as | Incarnation, Trimurti or Atman/ | Tawheed or Allah Resurrection, Faith, Refuge or Happiness or
these as the Trinity, or Creed Brahman or Heaven Impermanence Morality
Enquiry focus:
Notes:

e The ‘big’ questions must be used as set i.e. two in each year with three Enquiries feeding into each, one of which must be Christianity.
e The religions and worldviews allocated for the Enquiries follow the requirements for KS2. Other combinations are possible.
e ONE belief or concept must be chosen per Enquiry. Examples of Enquiry questions can be found in Appendix 4. Teachers may also write their own.
e Possible content for each Enquiry is detailed in the Non-statutory guidance for Key Stage 2. See SACRE website: https://suffolklearning.com/sacre/
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‘Where do | stand?’ The Suffolk Agreed Syllabus 2023-2028

Transition to Key Stage 3

‘Where do | stand?’ aims to enable pupils to become religiously literate, to develop ‘the
ability to hold balanced and well-informed conversations about religion and belief’. The
syllabus does this by drawing on the disciplines of philosophy, theology, and human and
social sciences to map out a religious education curriculum which starts pupils on the
journey towards ‘religious literacy’ from the time they begin school in Reception.

In the early key stages, the syllabus introduces pupils to key beliefs and concepts in
Christianity and other major religions and worldviews, including Humanism. The syllabus
requires pupils to make enquiry into how these beliefs and concepts are expressed in
particular teachings, communities and lifestyles. It also requires pupils to use their growing
knowledge to debate some ‘big’ questions. By the end of Key Stage 2, pupils should already
be progressing well on the road towards ‘religious literacy’.

As pupils enter Key Stage 3, they should engage with new learning which is challenging
and relevant, and importantly, builds on prior learning. Teachers should be very aware
that this is not the start of pupils’ RE journey; it is the next stage. The teachers’ role is to
move pupils on from early generalisations, build more sophisticated knowledge, introduce a
wider diversity of ‘lived traditions’, and require greater depth in discussion and debate.

Before planning work for Key Stage 3, all Heads of RE Departments are encouraged to

e check Key Stage 2 syllabus requirements and ensure any base-line testing relates to
what primary pupils should be taught

o refer to Appendix 2 to see what beliefs and concepts may already have been
introduced, and to judge how to build on prior learning

e ensure good awareness of RE provision in feeder schools through professional
dialogue with primary colleagues

e ook at feeder school websites for curriculum details / inspection reports.

e show interest in the work of primary colleagues, celebrating good RE, but also asking
questions where pupils consistently join Key Stage 3 unprepared®!.

e think creatively about continuity and progression e.g. developing a transition unit
with primary RE leaders, ensuring RE is visible on transition days, running a Y6
competition, inviting contributions to an RE display for the start of Year 7, taking an
interest in how KS2 pupils record their RE e.qg. in scrapbooks, supporting primary non-
specialists with resources or expertise.

e remind all new Y7’s that the key aim of RE is to develop religious literacy, using the
disciplines of philosophy, theology, and human and social sciences.

e review with staff the need to promote positive attitudes of self-awareness, respect
for all, open-mindedness, and appreciation and wonder.

e You are a secondary Head of Department. How do you assess your Y7
pupils’ learning against what they should have been taught? Do they
know more or less than they should?

e How can you build a curriculum which best serves a wide range of primary
experiences, and enables real continuity and progression for all?

41 For possible support where this is the case, see the SACRE website:
https://suffolklearning.com/sacre/
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‘Where do | stand?’ The Suffolk Agreed Syllabus 2023-2028

Programme of Study for Key Stage 3

At Key Stage 3, schools must provide a minimum of 45 hours of religious education a year
for all pupils. The scheme of work for each year must be accessible on the school website.
All teachers must promote, and model, attitudes of self-awareness, respect for all, open-
mindedness, appreciation and wonder. 42

Religion and Worldviews
During Key Stage 3, pupils must enquire into:

e Christianity (9 enquiries*®, 3 in each year)

e Buddhism, Hinduism, Humanism, Islam, Judaism, Sikhism (2 or 3 enquiries each)

e One other religion or worldview e.g. Bahai, Zoroastrian, Taoist, Pagan (1 enquiry),
which may be varied from year to year.

Disciplinary Structure
Teachers must select, or design?*, ENQUIRIES into the religions or worldviews above which:

¢ inform pupils’ discussion of ‘big’ questions, challenging superficiality, and enabling
comparison of differing perspectives. Nine ‘big’ questions are specified for KS3. This
ensures the enquiry is connected to and develops philosophical thinking.

e focus on at least one important belief or concept in
each religion or worldview. A selection of beliefs or
concepts is specified in Appendix 2. This ensures the
heart of the enquiry is theological. Philosophy

e include examples of the diversity of lived religions
or worldviews.*> The examples must enhance
understanding of the chosen belief or concept,
drawing on different interpretations of texts, and
variations in community practice and individual life
choices. This ensures the enquiry is rooted in human and social science.

Systematic Enquiries

Across ENQUIRIES, teachers must plan opportunities for pupils to:
ENGAGE - demonstrate prior learning about religions and worldviews in face of first
thoughts on the ‘big’ question in focus
- confront a current issue, a dilemma, or a viewpoint which challenges any
previously held generalisations about a religion or worldview
- encounter the chosen belief or concept in material from another subject
area e.g. art, humanities, literature, science

2 See Developing Positive Attitudes in Religious Education p.7.

3 In KS3, three Enquiries are required per ‘Big’ question; they will thus be shorter than those in Key
Stage 2. An Enquiry should last 3-5 hours, allowing time to discuss each term’s ‘Big’ question.

4 Teachers may select, or adapt, units of work from published schemes or write their own material.
4 Examples are found in the Non-statutory guidance for Key Stage 3 on the SACRE website:
https://suffolklearning.com/sacre/
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ENQUIRE analyse the Enquiry question, discuss relevant prior knowledge and

consider any hidden nuances in what is being asked
EXPLORE

interpret primary sources of authority e.g. scriptures, teachings, interviews

- consider how beliefs or practices change over time and across cultures

- meet people of similar religious or non-religious backgrounds and test
generalisations against ‘lived reality’ in both practices and convictions

- visit places of religious significance, virtually if necessary, to understand

and question their purpose and the beliefs they represent

EVALUATE describe a key belief or concept, making links with other beliefs or
concepts within the religion, or with other religions or worldviews

- answer the Enquiry question with clear examples and subject vocabulary

EXPRESS

use a range of forms of expression (e.g. arts, dance, drama, writing and
ICT) to communicate their ideas and understanding creatively

EXTEND

contribute thoughtful personal responses to the ‘Big’ question, paying
positive but critical attention to the contributions of others

- use well-balanced arguments in debate, drawing fully on their learning,
from various Enquiries, and giving ample evidence for their conclusions

Precise Questions

Teachers must frame a ‘rich and precise’ question*® for each ENQUIRY; this must clarify
what learning about religions and worldviews is to take place. Whenever possible the
qguestion should include the name of the religion or worldview and the belief or concept.

Example: Does keeping the five pillars fulfil a Muslim’s deen? Not: What does it mean to be a
Muslim?

Assessment Opportunities

Teachers must assess pupils’ progress in relation to learning:
e how people address ‘big’ questions (Philosophy)
e what people believe and why (Theology)
e what people do as a result of their beliefs (Human and Social Science)

The syllabus does not prescribe a specific method but expects the school to choose what is
appropriate to drive learning forward, and inform reporting to parents. See p.29.
Non-statutory Guidance

Teachers will find an outline scheme of work on the following page. This is not statutory.

More detailed suggestions of content for each religion or worldview can be found in the
Non-statutory guidance.*’

46 See Ofsted Research review series: religious education — May 2021 p.12-13
47 Non-statutory guidance for Key Stage 3 is given on the SACRE website: https://suffolklearning.com/sacre/
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Example of an outline scheme of work for Key Stage 3

Year group / Term

Autumn Term

Spring Term

Summer Term

Year 7

Big Question 1: Does belief have to be
accompanied by action?

Big Question 2: How do we decide
what is right and wrong?

Big Question 3: Do we have a duty to
look after the world?

Religion or